
WV WAIVER FOR SUBMISSION TO U.S. 

DEPARTMENT OF EDUCATION 

 

The Every Student Succeeds Act (ESSA) amended a provision of Title I of the Elementary and 
Secondary Education Act of 1965 related to students participating in alternate assessments of 
each State Education Agency’s (SEA’s) statewide assessment.  The ESSA requires SEAs to 
submit waiver requests to the United States Department of Education in the event they have 
more than one percent of their students participating in the alternate assessment.   

The West Virginia Department of Education (WVDE) has conducted an extensive review of 
data from the West Virginia Alternate Assessment for school year 2016-2017.  The purpose of 
the review was to determine the participation rates of students taking the alternate 
assessments aligned with alternate academic achievement standards (AA-AAAS). 

Longitudinal data reveals a downward trend in the percentage of West Virginia’s students 
participating in the AA-AAAS. See graph below.  

 

 



The WVDE has been addressing the overage of the one (1) percent state-level participation 
cap by emphasizing awareness and providing district support and guidance.  Since the 2013-
2014 school year, the SEA has provided heat maps (see Appendix A) that identify districts in 
three (3) categories: 1) those at or below one (1) percent participation, 2) those above one (1) 
percent but below the state participation rate, and 3) those above the state participation 
rate.  Further, the SEA provided each District with their district participation percentages per 
assessment content area, and data describing their current participation percentage and the 
change in participation number needed to reach the one percent participation rate.  The 
state-level example of data districts will receive may be found in Appendix B. 

Additionally, the state has included the West Virginia Alternate Assessment Participation 
Guidelines as part of the Online Individualized Education Program (IEP) (see Appendix C), and 
added the definition of students with significant cognitive disabilities to West Virginia Board 
of Education Policy 2419.  The state also developed and widely disseminated, to multiple 
levels of stakeholders, a brochure titled, Understanding Alternate Diplomas.  This document 
describes the need, procedures, and frequently asked questions surrounding an alternate 
diploma (see Appendix D).  The participation overage was included on West Virginia’s Annual 
Desk Audit for the 2016-2017 school year, and districts exceeding the one percent state-level 
participation cap were asked to provide a plan to describe how they would ensure that IEP 
Teams were making appropriate assessment decisions for students.    

The table below displays participation rates by subject for the 2016-17 AA-AAAS.  Based on 
these data, the state anticipates exceeding the one percent threshold enacted by the ESSA 
for school year 2017-2018.   

Content  Area Number (#) 
Participating in 

Statewide Assessment 

Number (#) 
Participating in 

Alternate Assessment 

Percent (%) 
Participating in 

Alternate Assessment 
Reading  

Grades 3-8 and 11 135,874 1,853 1.36 
Mathematics 

Grades 3-8 and 11 135,831 1,855 1.37 
Science 

Grades 5, 8 and 10 57,555 844 1.47 
Data source: WVEIS RPTCRD17 

 

Pursuant to 34 C.F.R. 200.6 (c) (4), the WVDE is seeking a waiver for all subject areas for the 
2017-18 school year from the Secretary for the United States Department of Education.  
Submission of the WVDE waiver request is required 90 days prior to the start of the testing 
window.   

The WVDE sought public comment on its request for a waiver on the number of students 
participating in the AA-AAAS of the West Virginia Summative Assessment.  The WVDE sought 
public input on the waiver request by posting it on WVDE’s website, sharing it on listservs for 
district assessment coordinators, and district special education directors, and disseminated 
via e-mail to other advisory groups and partners.  The notice was posted for two (2) weeks, 
the usual amount of time the agency posts such notices for public comment.   



During the public comment period the WVDE received a total of ___ comments. The 
documents are included in the following attachments ______. 

West Virginia follows the federal participation requirements for assessment and requires all 
students enrolled in public K-12 schools be assessed with accommodations, without 
accommodations or with AA-AAAS.  The only exception to participation for any student is to 
receive a medical or extraordinary circumstances non-participation waiver.  To date, West 
Virginia has met or exceeded the federal guidelines set at 95% participation rate for all 
students, including students with disabilities in the alternate assessment. During the 2016-
2017 school year, West Virginia assessed 99% of all students and 98% of special education 
students in Grades three (3) through eight (8) and eleven (11) (see the WVDE public reporting 
dashboard, ZOOMWV at https://zoomwv.k12.wv.us/Dashboard/portalHome.jsp for more 
information).  

Local district data was reviewed and analyzed.  There were 41 of 57 districts that assessed 
more than one (1) percent of its assessed students with an AA-AAAS during the 2016-2017 
school year in ELA and mathematics and 37 of 57 districts that assessed more than one (1) 
percent of its assessed students with an AA-AAAS during the 2016-2017 school year in science.  
WVDE has reached out to each district with a participation rate greater than one (1) percent 
and requested written assurances via district justifications that each IEP Team in the district 
is following the West Virginia Alternate Assessment Participation Guidelines when making 
assessment decisions.   

To further assist the WVDE with ensuring all students are appropriately assessed, the WVDE 
met with stakeholders from around the state including district special education directors, 
teachers, administrators, and central office personnel in order to provide them with 
information about the ESSA one (1) percent state-level cap on participation in the alternate 
assessment, and the criteria for obtaining a state waiver.   

The WVDE also shared with stakeholders the statewide processes for: 

• Improving the implementation of the West Virginia guidelines for participation in 
alternate assessment; 

• Reviewing the SEA’s definition of students with the most significant cognitive 
disabilities; 

• Describing steps the SEA will take in providing appropriate oversight to each district 
that the state anticipates will assess more than one (1) percent of its assessed 
students in a given subject in a school year using an alternate assessment;   

• Addressing any disproportionality in the percentage of students taking an alternate 
assessment; 

• Developing resources for parents that includes information on West Virginia’s 
Alternate Assessment Participation Guidelines, requirements of the AA-AAAS, and 
accommodations that enable students to participate in the general assessment to the 
maximum extent possible; and 

• Reporting assessment data publicly. 

https://zoomwv.k12.wv.us/Dashboard/portalHome.jsp


A training plan will be developed by the WVDE to provide extensive statewide support in the 
area of professional learning around the alternate assessment.  The training will be provided 
both regionally and to local districts.   

Training will include implementing the requirements set forth in the ESSA, including: 

• Using the West Virginia Alternate Assessment Participation Guidelines to make 
assessment participation decisions. 

• Selecting, implementing, and evaluating accessibility features and 
accommodations from instruction and assessments. 

• Differentiating instruction and providing better access to academic content. 
• Having high expectations for all students regardless of the category of their 

disability.  
• Understanding implications of student participation in the alternate 

assessment as it applies to the type of diploma the student earns, as well as 
the student’s postsecondary and career pathway. 

• Utilizing the West Virginia Rubric for Determining Student Eligibility for the 
West Virginia Alternate Assessment for Students with Significant Cognitive 
Disabilities. 

• Providing oversight to each district that the SEA anticipates exceeding the one 
(1) percent threshold to ensure only students with the most significant 
cognitive disabilities take the AA-AAAS. 

• Informing and engaging parents in the conversations and decisions around 
participating in the AA-AAAS 

• Addressing any disproportionality in the percentage of students taking an AA-
AAAS. 

The WVDE will take additional steps to support and provide oversight to each district that 
exceeds the one (1) percent threshold to ensure that only students with the most significant 
cognitive disabilities participate in the AA-AAAS.  A review of district data on participation 
rates by content area and subgroup of the alternate assessment will be conducted by the 
WVDE and provided to Local Educational Agencies (LEAs).  Districts that anticipate exceeding 
the one (1) percent participation rate will be required to provide WVDE with a detailed 
justification for exceeding that threshold.   

Districts with unusual patterns or higher participation rates may require additional 
examination by the WVDE to determine if there are unique reasons for higher percentages of 
students participating in the AA-AAAS.   

The WVDE monitoring/oversight team will conduct on-site visits or desk monitoring to ensure 
districts are utilizing the West Virginia Alternate Assessment Participation Guidelines to make 
appropriate decisions for students who are participating in the AA-AAAS.  Data from the 
monitoring visits will be used to develop targeted content-specific training and support 
aimed at addressing district needs.  For districts that continue to exceed the one percent 
threshold, more oversight will continue.   



The monitoring process will be shared with local districts as part of the universal training 
plan.  As part of the training and monitoring plan, local districts will be required to address 
disproportionality among subgroups of students participating in the AA-AAAS.  Monitoring 
will begin in the spring of 2018.   

Date District Date WVDE 
10/9-11 Participate in CASE Conference 

sessions regarding waiver 
requirements and state plan 

8/3/17 
8/10/17 

WVDE webinars to address ESSA changes 

10/12-
12/15 

Develop justification of district 
overage 

9/11-15/17 
9/22,26,27/17 

Discuss Alternate Diploma Criteria at RESA 
meetings 

  10/9-11/17 CASE Conference to address district 
waiver requirements and state plan 

12/15/17 Submit justifications to WVDE 11/3/17- 
12/15 

WVDE review and comment (if needed) on 
district waiver justifications and post on 
WVDE website  
 

2017-
2018 

school 
year 

Participate in targeted, content 
specific professional learning 

12/1/17 Submit waiver to USDOE 

 

To determine if disproportionality among subgroups of students participating in the AA-AAAS 
of West Virginia’s statewide assessments exists, the WVDE used the risk ratio methodology. 
Data were analyzed to determine risk ratios for the following subgroups:  1) seven (7) 
race/ethnicity categories, 2) socio-economic status (determined by free or reduced lunch), 3) 
English Language Learners, 4) homelessness, and 5) gender.  The SEA also examined the 
percentage of each primary exceptionality code participating in the AA-AAAS.  These data 
analysis techniques provide the WVDE the information on student subgroups to focus 
initiatives on reducing the percentage of students participating in the AA-AAAS.   

To determine risk ratios for the subgroups listed above, the WVDE ascertained the risk of 
each subgroup participating in the 2016-2017 AA-AAAS, compared to the risk of assessed 
students not in a given subgroup.  The risk ratio analysis identified subgroups that are more 
likely to participate in AA-AAAS. For example, a risk ratio of 1.0 represents an equal likelihood 
of participation in the AA-AAAS between students in a particular subgroup and students not 
in that subgroup. Moreover, a risk ratio of 2.0 indicates students in a subgroup are twice as 
likely to participate in the AA-AAAS as students not in that subgroup. Any risk ratio above 1.0 
indicates disproportionality; the higher the risk ratio, the greater the degree of 
disproportionality.  The risk ratio method is the same analysis used by the WVDE in 
determining disproportionate representations for Indicators 9 and 10 in its State 
Performance Plan/Annual Performance Report. 

Seen in the table below, the risk ratio analysis identified disproportionality in four (4) 
subgroups: Black/African American, Low-SES, Homeless, and Male.  Note the use of two (2) 
measures for Low-SES. The first measure uses data from both direct certification for free or 
reduced lunch and schools participating in the USDAs Community Eligibility Provision (CEP); 
the CEP designates schools with a high population of Low-SES as 100% Low-SES. This 
measure overestimates Low-SES status. The second measure uses direct certification for free 
or reduced lunch only; this measure underestimates Low-SES status.       



Disproportionality by Sub-Groups of Students Participating in the WV Alternate Summative 
Assessment: SY 2017 
Sub-group ELA 

(Grades 3-8 & 11) 
Math 

(Grades 3-8 & 11) 
Science 

(Grades 5, 8, and 10) 
White  0.96 0.96 0.87 
Black/African American 1.42 1.42 1.47 
Hispanic 0.88 0.88 0.88 
Asian 0.82 0.82 0.85 
American Indian/Alaskan Native 0.51 0.51 0.00 
Pacific Islander 0.00 0.00 0.00 
Multiple races 0.68 0.67 0.87 
Low-SES (CEP) 2.38 2.39 2.17 
Low-SES (Direct certification) 1.37 1.37 1.33 
English Language Learners 0.43 0.43 0.51 
Homeless 2.04 2.03 2.05 
Male 1.73 1.73 1.70 
Female 0.58 0.58 0.55 
Note: Low-SES may be calculated using two separate measures: 1) Data that include both direct certification for 
free or reduced lunch and schools designated at 100% Low-SES in accordance with USDAs Community Eligibility 
Provision (CEP), and 2) Data representing free or reduced lunch eligibility through direct certification. Inclusion 
of CEP schools overestimates Low-SES status while relying on direct certification only underestimates Low-SES 
status. Data source: WVEIS RPTCRD17 

 

The WVDE believes the one (1) percent state-level cap on participation on an AA-AAAS will act 
to reduce the percentage of West Virginia students participating in the AA-AAAS. The plan 
includes: 

• Identifying districts with more than one (1) percent of its students taking the AA-AAAS; 
• Providing training and technical assistance to districts to ensure appropriate 

decisions for participation in the AA-AAAS are made by IEP Teams; 
• Identifying districts with subgroups that disproportionately participate in the AA-

AAAS; and, 
• Monitoring districts with more than one percent of their students participating in the 

AA-AAAS.  

Please contact Patricia Homberg at phomberg@k12.wv.us or via phone at (304) 558-2696 to 
discuss the content of this waiver request or to get any questions addressed.  We look 
forward to working with United States Department of Education staff to achieve a positive 
response to the request. 

 

 

_____________________________________   _______________________________ 
Dr. Steven L. Paine, Ed.D.     Date 
State Superintendent of Schools 
West Virginia Department of Education

mailto:phomberg@k12.wv.us


Appendix A.   

AA-AAAS Participation Heat Maps 

 

 

 

 



 

 

  



Appendix B. 

AA-AAAS 2017 Participation Data (state level example of district level data 
provided to each district) 

WV 2017 ASA Participation Percent (%) by Content Area 
Math ELA Science 
1.37 1.36 1.47 
Math and ELA content areas given to Grades 3-8 and 11. Science content area given to Grades 5, 8, and 
10. Data source: WVEIS RPTCRD17 

 

WV Alternate Assessment Participation Percent (%) by Year and Content Area 
Year Math % ELA/RLA % 
2014 1.43 1.43 
2015 1.43 1.43 
2016 1.40 1.40 
2017 1.37 1.36 
2014 WESTEST2 Alternate Performance Task Assessment (APTA) tested grades 3-8 and 11, 2015 and 2016 
WV Alternate Summative Assessment (ASA) tested grades 3-11, and 2017 WV ASA tested grades 3-8 and 
11. Data sources: WVEIS report card file 307A for each assessment year 

 

WV 2017 ASA Participation Count (#) and Percent (%) by Grade and Content Area 
Grade Math # Math % ELA # ELA % Science # Science % 
3rd 245 1.22 245 1.22 - - 
4th 247 1.23 247 1.23 - - 
5th 260 1.34 259 1.34 256 1.32 
6th 263 1.34 264 1.34 - - 
7th 287 1.45 285 1.43 - - 
8th  307 1.58 307 1.58 305 1.57 
10th - - - - 283 1.51 
11th 246 1.43 246 1.42 - - 
Total 1855 1.37 1853 1.36 844 1.47 
Math and ELA content areas given to Grades 3-8 and 11. Science content area given to Grades 5, 8, and 
10. Data source: WVEIS RPTCRD17 

 

To reach 1% participation in the WV Alternate Summative Assessment: 
Content 
Area 

Current 
participation 
percent (%) 

Current 
participation 
number (#) 

Participation 
number (#) needed 

to reach 1.0%* 

Change in 
participation 

number (+/-) to 
reach 1.0%* 

ELA 1.36 1853 1359 -494 
Math 1.37 1855 1358 -497 
Science 1.47 844 576 -268 
*Results for the participation number needed to reach 1% and the change in participation number to 
reach 1.0% are calculated with the assumption that the total number of students tested remain 
constant. Change in participation numbers are rounded to nearest whole number. Data source: WVEIS 
RPTCRD17 

 

 



 

 

 

 

WV 2017 ASA Participation Count (#) and Percent (%) by Race/Ethnicity and Content 
Area 
Race/ethnicity Math # Math % ELA # ELA % Science # Science % 
Asian 10 1.12 10 1.11 <10 <1.30 
Black/African American 112 1.91 112 1.90 56 2.16 
Hispanic  28 1.20 28 1.20 12 1.31 
American Indian/Alaskan <10 <1.00 <10 <1.00 0 0.00 
Multi-Racial  36 0.93 36 0.93 18 1.30 
Pacific Islander 0 0.00 0 0.00 0 0.00 
White  1668 1.36 1666 1.36 753 1.47 
Total 1855 1.37 1853 1.36 844 1.47 
Math and ELA content areas given to Grades 3-8 and 11. Science content area given to Grades 5, 8, and 
10. Cell size counts below 10 (<10) have been suppressed. Data source: WVEIS RPTCRD17 

 

WV 2017 ASA Participation Count (#) and Percent (%) by Gender and Content Area 
Gender Math # Math % ELA # ELA % Science # Science % 
Female 652 0.99 652 0.99 301 1.08 
Male 1203 1.72 1201 1.71 543 1.83 
Total 1855 1.37 1853 1.36 844 1.47 
Math and ELA content areas given to Grades 3-8 and 11. Science content area given to Grades 5, 8, and 
10. Data source: WVEIS RPTCRD17 

WV 2017 ASA Participation Count (#) and Percent (%) by Low-SES and Content Area 
 Math # Math % ELA # ELA % Science # Science % 
Low-SES (CEP) 1683 1.54 1681 1.54 744 1.67 
Low-SES  
(Direct Cert.) 717 1.68 716 1.68 303 1.78 
Total 1855 1.37 1853 1.36 844 1.47 
Math and ELA content areas given to Grades 3-8 and 11. Science content area given to Grades 5, 8, and 
10.  Low-SES may be calculated using two separate measures: 1) Data that include both direct 
certification for free or reduced lunch and schools designated at 100% Low-SES in accordance with 
USDAs Community Eligibility Provision (CEP), and 2) Data representing free or reduced lunch eligibility 
through direct certification. Inclusion of CEP schools overestimates Low-SES status while relying on 
direct certification only underestimates Low-SES status. Data source: WVEIS RPTCRD17 

WV 2017 ASA Participation Count (#) and Percent (%) by English Language Learner 
(ELL) Status and Content Area 
 Math # Math % ELA # ELA % Science # Science % 
ELL <10 0.54 <10 0.54 <10 0.68 
Total 1855 1.37 1853 1.36 844 1.47 
Math and ELA content areas given to Grades 3-8 and 11. Science content area given to Grades 5, 8, and 
10. Data source: WVEIS RPTCRD17 

WV 2017 ASA Participation Count (#) and Percent (%) by Homeless Status and Content 
Area 
 Math # Math % ELA # ELA % Science # Science % 
Homeless 107 2.69 107 2.69 44 2.93 
Total 1855 1.37 1853 1.36 844 1.47 
Math and ELA content areas given to Grades 3-8 and 11. Science content area given to Grades 5, 8, and 
10. Homeless status = homeless anytime throughout 2016-2017 school year. Data source: WVEIS 
RPTCRD17 



WV 2017 ASA Participation Count (#) and Percent (%) by Primary Exceptionality and Content 
Area 

Exceptionality Math # Math % ELA # ELA % Science # Science % 

AU – Autism 401 32.79 402 32.71 180 36.29 

BD – Behavioral Disorders <10 <0.75 <10 <0.75 0 0.00 

CD – Speech Language <10 <0.50 <10 <0.50 <10 <0.50 

DB – Deaf and Blind <10 <70.00 <10 <60.00 <10 <45.00 

DF – Deafness <10 <6.00 <10 <6.00 0 0.00 

HI – Hard of Hearing <10 <2.00 <10 <2.00 <10 <3.00 

LD – Specific Learning Disorders <10 <0.50 <10 <0.50 0 0.00 

MD – Moderate Intellectual 576 89.72 575 89.70 268 91.10 

MM – Mild Intellectual 575 18.65 573 18.58 254 19.61 

MS – Severe Intellectual 112 100.00 112 100.00 52 100.00 

OH – Other Health Impairment 136 3.29 136 3.29 64 3.43 

PH – Orthopedic 10 24.39 10 24.39 <10 <30.00 

TB – Traumatic brain injury <10 <25.00 <10 <25.00 <10 <20.00 

VI – Blind / Low vision 12 10.34 12 10.34 <10 <15.00 

Unspecified <10 <0.50 <10 <0.50 <10 <0.50 

Percent = percentage of students with a given primary exceptionality code participating in the ASA. 
Math and ELA content areas given to Grades 3-8 and 11. Science content area given to Grades 5, 8, and 
10. Cell size counts below 10 (<10) have been suppressed. Data source: WVEIS RPTCRD17 

 

 



 

 

 

  



Appendix C.  

Rubric for Determining Student Eligibility for the West Virginia Alternate Assessment for Students 

with Significant Cognitive Disabilities 
 

Student Full Name    

School   

Parent(s)/Guardian(s)  

Address   

City/State/Zip     

Date  

Date of Birth     

Grade    

WVEIS #      

Telephone    

This rubric is provided as a companion document to the Participation Guidelines for West Virginia Alternate Assessment to assist 

Individualized Education Program (IEP) Teams in making appropriate decisions regarding student participation in West Virginia ’s 

Alternate Assessment for Students with Significant Cognitive Disabilities. 

IEP Teams must use various data sets in review of a student’s eligibility to take the Alternate Assessment which could include 

but is not limited to: 

• Evaluation Team Reports 

• Benchmark assessment data 

• Diagnostic assessments 

• Assistive Technology evaluation 

• Speech and Language assessments that determine expressive/receptive language communication status. 

• IEP goal/objectives progress data 

• Both formative academic and transition assessment data 

• Adaptive skills checklists/inventories 

• Progress on functional, daily living and life skill standards 

• Sensory and/or motor assessments describing access modes of communication, fine and gross motor tasks. 

Evidence for the decision to participate in the Alternate Assessment is NOT BASED on: 

1. A disability category or label 

2. Poor attendance or extended absences 

3. Native language/social, cultural or economic difference 

4. Expected poor performance on the general education assessment 

5. Academic and other services student receives 

6. Educational environment or instructional setting 

7. Percent of time receiving special education services 

8. English Learner (EL) status 

9. Low reading level/achievement level 

10. Anticipated disruptive behavior 

11. Impact of student scores on the accountability system 

12. Administration decision 

13. Anticipated emotional duress 

14. Need for accommodations (e.g., assistive technology/Augmentative and Alternative Communication (AAC) to 

participate in the assessment process 

Note: Intelligence quotient (IQ) scores are not a reliable measure to determining eligibility as many of the assessment tools 

used to determine IQ are not fully accessible for learners with significant motor, communication and sensory complexities. IQ 

scores should never be used in isolation to determine eligibility. 

Directions: Review a student’s IEP and related documents to answer each question. Mark the column that best answers the 

question.  Responses do not all need to be in the far-right column, but all or most should be in the 3
rd 

and 4
th 

columns to the 

right. Only a small number of learners, approximately one (1) percent, should qualify as meeting the criteria for the West 

Virginia Alternate Assessment which is designed for Students with Significant Cognitive Disabilities.  



 

 
 

1. Does the student have a current IEP? 

(Skip question if this is for an Initial IEP.) 

No. Stop here, the student is not eligible for alternate 

assessment 

Yes.  Continue to question #2. 

2.  Does the data reviewed provide evidence of significant cognitive disability (3 or more standard deviations below 

the mean plus significant impairments to a person’s ability to reason, plan, solve problems, think abstractly, 

comprehend complex ideas, learn quickly, and learn from experience)? 

a) ___Presence of 

disability but no 

documentation that a 

cognitive disability 

interferes with learning; 

goals and objectives 

that are designed to 

support learners in 

achieving grade- level 

skills/standards. 

 

Stop here, the student 

is not eligible for 

alternate assessment. 

b)  ___Documentation/data 
shows a wide skill gap in 
reading and/or 
mathematics. 

 
Need for prescriptive, 

direct, and systematic 

instruction is present 

in the 

IEP/documentation. 

 
(Note: Complex 

reading and/or math 

difficulties does not 

qualify the learner as 

having a significant 

cognitive disability.) 

c) ___Evidence that a 

cognitive disability 

interferes with learning 

grade-level skills and 

concepts. 

 
Goals and objectives 

address grade-level 

academic 

skills/concepts through 

the alternate academic 

achievement standards 

and learning 

progressions or with 

documented need for 

significant curriculum 

modifications. 

d)___ Evidence that a 

cognitive disability 

significantly interferes 

with learning grade-level 

skills and concepts. 

 
Presence of goals and 

objectives to support 

acquisition of 

expressive/receptive 

language and 

communication skills 

and/or sensory/motor 

access for active 

participation and 

engagement aligned with 

Alternate Academic 

Standards. 

3. Do the student’s PLEPs indicate adequate performance with WV CCRS? 

If yes, stop here. 

If no, choose descriptor that best matches student performance. 

a) Present levels of 

Performance indicate that 

the learner’s skills are 

closely aligned with grade- 

level standard concepts and 

skills. 

b) Student PLEPs 

indicate a level of 

performance still 

commensurate with grade- 

level concepts but 

indicating some need for 

supports and scaffolding. 

c) Student PLEPs indicate 

ability to make adequate 

progress through the most 

complex alternate 

standards, with increasing 

levels of supports and 

scaffolding, and objectives 

that include alternate 

standard skills and concepts 

or learning progression 

steps that lead to grade- 

aligned performance 

target(s). 

d) Student PLEPs indicate 

ability to make progress 

through alternate standards 

with maximal supports and 

scaffolding in order to make 

progress on concepts and skill 

targets on the least complex 

side of the range. 

4. Does the learner data document a significant deficit across many domains of adaptive behaviors? Does the 

student require systematic, direct instruction of adaptive behavior (an individual’s ability to apply social and 

practical skills in everyday life) skills to be embedded within standards-based instruction? 

• Conceptual skills: receptive and expressive language, reading and writing, money concepts, self-direction 

• Social skills: interpersonal, responsibility, self-esteem, follows rules, obeys laws, is not gullible, and 

avoids victimization. 

Practical skills: personal activities of daily living such as eating, dressing, mobility and toileting; instrumental activities 

of daily living such as preparing meals, taking medication, using the telephone, managing money, using transportation 

and doing housekeeping activities, occupational skills; maintaining a safe environment. 

a)  NO instruction 

needed in any of the 

adaptive skills. 

b) General instruction 

needed in 1 or more 

domains of adaptive skill, 

which are covered in district 

PBIS and core instruction 

initiatives. 

c) Systematic, direct 

instruction needed within 2 

or more domains of 

adaptive skills. 

d) Prescriptive, 

systematic, direct instruction 

needed across many or all 

adaptive skills within each 

domain. 



 

5.  What level of support and instruction (“given” statements) do the students’ goals and objectives describe? What 

level of documentation is indicated in the evaluation portion of the goals and objectives? 

a)   “Given” statements 

indicate general levels of 

academic support to make 

adequate progress 

through grade-level 

standard concepts and 

skills. 

 
Documentation consists of 

project rubrics, work 

samples, and/or portfolios, 

etc. showing student general 

independence in academic 

progress. 

b)   “Given” statements 

indicate minimal to 

moderate levels of 

support to make 

adequate progress 

through grade-level 

standard concepts and 

skills. 

 
Documentation consists of 

project rubrics, work 

samples, and/or portfolios, 

etc. showing student’s need 

for minimal, continual 

assistance in making 

academic progress. 

c)___ “Given” statements 

indicate increasing levels 

of support to make 

adequate progress 

through grade-level 

standard concepts and 

skills. 

 
Documentation consists of 

project rubrics, work 

samples, and/or portfolios, 

etc. showing student’s need 

for increasing levels of 

continual assistance in 

making academic progress. 

d)   “Given” statements 

indicate maximal levels of 

support to make adequate 

progress through grade-level 

standard concepts and skills. 

 
Documentation consists 

generally of checklists 

collected by teacher; 

documentation indicates 

maximal levels of support are 

needed to make academic 

progress. 

6. Does the learner require individualized accommodations, access features and materials beyond those provided by 

Universal Accommodations as outlined in most recent Guidelines for Participation in WV State Assessments? 

(Only consider if student is currently in an assessed grade.) 

a) IEP indicates student 

has no need for specific 

accommodations, supports, 

scaffolds, services, materials 

required for access. 

b) Student’s IEP 

outlines 

designated supports and 

accommodations for 

students with disabilities as 

used for the West Virginia 

General Summative 

Assessment. 

c) Student’s IEP outlines 

designated supports and 

accommodations for 

students with disabilities as 

used for The West Virginia 

Alternate Summative 

Assessment. 

d)  Student’s IEP outlines 

individualized 

accommodations, access 

features and materials 

beyond those in The West 

Virginia Alternate 

Summative Assessment 

to meet the cognitive, 

communication, motor 

and/or sensory needs of the 

learner and provide them 

with the opportunity to 

express their knowledge. 

 

The IEP Committee used the above evaluation data analysis and discussion to determine : 
 

The student DOES meet the criteria to participate in the West Virginia Alternate 

Assessment for students with significant cognitive disabilities. 

The student DOES NOT meet the criteria to participate in the West Virginia 

Alternate Assessment for students with significant cognitive disabilities. 

 

 
   Parent/Guardian 
   Parent/Guardian 
   Administrator/Designee/Chairperson 
   General Education Teacher 
   Special Education Teacher 
   Other 

NOTE: If this report does not represent an individual team member’s conclusions, that team 

member must submit a separate statement presenting the member’s conclusions. 
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